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The Tluning Projects™

e — .

Trie OJjef'

> To Iement the Bologna - Prague - Berlin — Bergen-London
r)rorf s at University level

SeNindWays to implement two (three) cycles

To entlfy common reference points from discipline and university
SDElSPECLIVE

@develop professional profiles and comparable and compatible
'ffearnmg outcomes

" T0 facilitate em |OyabI|ItY by promoting transparency in educational
= structures (easily readable and comparable degrees)

% To develop a common language which is understood by all

stakeholders (Higher education sector, employers, professional
bodies)
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The Tuning Projectr™
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BSTUNING FOCUSSES ON COMPETENCES




fearning outcomes,/
competences:™

el t/on

J \/\ at ad learner Is expected to

ow tlnderstand, and / or be

of learning
(after completion of a degree programme)




N
Why.Focus on competences? ..

e —

2 FUriples transparency o) professmnal
r)rr filestin' study pregrams and emphasis
of] iNEarning outcomes

“ifﬂft tora more oriented approach to

= o Growmg demands of a life-long learning
society which requires more flexibility




N
Why.Focus on competences? ..

J J\ 2ee for hlgher Ievels o) employablllty and
enshlp

Ihancement of the European Dimension
e ngher Education

= _5-___‘_.-_

“e Need for a shared language for consulting
with all stakeholders




N
The Tuning Projects™

SNIynerir Generic competences
sNeonsultation with graduates, employers and
,:_;ademics on the importance of 30 generic
S competences and an evaluation of how well HE
== = |nst|tut|ons develop them.

=% line 2: Subject specific competences
——== (knowledge, understanding and skills)

e Mapping of subject areas and development of
common reference points and subject specific
competences of each of the pilot disciplines.
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LEARNING OUTCOMES AND
GOMPETENCES'IN STUDY
PROGRAMMES |

Protfessional profile

'T( /ning

Tuning
\/ Educational Structures

in Europe

Professional profile

Cource unit

p—




"i
LEARNING OUTCOMES AND

COMPETENCES IN STUDY =
PROGRAMMES

Competence

rce unit/
= B C D E F G H | | F

rning outcome

- |




HETUNING DYNAMIC QUALITY ol i B
BEVELOPMENT CIRCLE — /"'"9

N Tuning

e — Educational Structures
Def|n|t| Ol O in Europe

and professiona OUICE -

profiles

=

Programme design: definition of
learning outcomes / competences

S —

Uation \
'"7—-_
Y

o = CoNnstruction of
: ,Em“ﬂr ‘ovement

—[(on the basis :
1-of fee_d back coftent and
—|.and back

forward) /

e

Selection of types of Selection of teaching and
assesment learning approaches
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The Tluning Projects™

e — .

SNENS: S ECTS as a Edropean credit
goocumulation system. new perspectives

J evelopment of ECTS as a tool for programme
BNGESIgN: basis IS learning outcomes + student
'workload measured in time.

.i.l

e _." Line 4> Mapping of approaches to teaching /
— “Jearning and assessment in different countries
- (based on the development of competences)

o Line 5: Quality enhancement in HE study
programimes




.
UNING QUESTI_OI_\_!:NAIRE_.,

FOCUS ON GENERIC COMPETENCES
‘:,ENERAL ACADEMIC SKILLS)

FTARGET GROUPS:

& S GRADUATES

i

& S EMPLOYERS
s ACADEMICS

EMPLOYABLE INDEPENDENT OF ONE’S SUBJECT AREA?
ARE THESE ACTUALY TAUGHT AND TO WHAT EXTENT?




.
UNING QUESTI_OI_\_!:NAIRE_.,

INYPES OF COMPETENCES MEASURED:

sSinstrumental competences: cognitive abilities,
methodological abilities, technological abilities and
1ngu|st|c abilities
* Interpersonal competences: individual abilities like
_SOCIal skills (social interaction and co-operation)
= Systemic competences: abilities and skills concerning
— whole systems (combination of understanding,
sensibility and knowledge; prior acquisition of
instrumental and interpersonal competences required)




Module

2 Da nmition
SNmodule is al self-contained, formally
BStilictured learning experience with a
'coherent and explicit set of learning outcomes
and assessment criteria.
eqmre
— Pefine learning outcomes
— Allocate credits




Module

Sraciitate
SIDESIgn of individual study-programmes
= proﬁles)
' — modula risation

= "1'-':'- - — Different routes to identifiable degrees,
= certificates, profiles etc.
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Geod, Practicern

e —

X dwsable that
eimoedule lasts for a specified period of time
referably for no longer than one semester

A module should neither be too small nor too
Iarge

= It is suggested that a module should not carry
~ less than Scredits.

— It is also proposed that a module should carry
5 or a multiple of 5 credits.




.
WWorkload: defintion "

e —

\ < antltatlve measure of all learning
BCICL iVities that may be feasibly required for
= _,, je achievement of the learning outcomes

= | ke, contact hours (lectures), working in the
library, in the laboratory, at home, within
a group, alone...




T
Credit: definition,

J '\ cJl IEntified means off expressing the volume of learning
,L,- enrthe achievement of learning outcomes and
uiEliFassociated workload

.‘)Jiu iftors the student workload necessary to achieve the
= competences defined as /learning outcomes of a
_‘” e Iearnlng area

— [t only reflects what the student has achieved
(learning outcomes)

— [t does not state Aow the student performed (grade)

.l.l.r-
S
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SEEISystems definition

e —

SWANGHEEItSYStem 1S Met only fior university' learning
IUiIas o cover all areas ofi learning

| ormal
Non formal
— — Informal
e That S for all forms of education and training

e Description of learning outcomes quantified by
credits leads to a qualifications framework




S

RECOINILIORME

e — .

Ioma Supplement
uallflcatlons Framework




.
oT'S - Credit System

SHEWIL SyStem| /s
hsystematlc Way off describing an educational

E un egramme in terms of components to which
“Credits are attached

- A credit system means
= Erom teacher to learner viewpoint
— From input to output orientation




ECTS

elare several systems but ECTS only has
tested throughout all Member States of the

opean Credit Transfer System (ECTS)

Introduced 1989 as a pilot within Socrates ERASMUS
® Primarily for facilitating European mobility
® Used on a small scale
¢ Impacting upon a relatively small number of students




. N
ECITS-Contexta

=S as a ool fior Quality Assurance

SN0y alid Internationalisation — Cooperation
///r* NPartiers outsiae Europe

_J Cr it Accumulation, Competences and the
S DEfinition of Learnmg Outcomes

| ...u--—".ﬂq.,ﬂ"

= HLECTS and the Diploma Supplement:
Complementary Tools for Recognition and
Transparency

® Credits for Lifelong Learning
s FCTS — a Student Perspective




.
CT'S Key Features

e — .

L Stlaent- centered system
JMBEEEE O Worklead required to achieve learning
acomes

_’enventlon that 60 credits represents an
= annual workload of a full-time student

= “Allocated to all aspects of study programme
Based on completion + assessment

Respect for the Learning Agreement between
student and institutions




S
ECTS and

—

SAcademic Recogmt’ion

e —

Scredits for Accumulatlon
- (—3 rricular reform
_—~ ob|I|ty within systems
_— “[ifelong Learning
= S Credit Transfer + Accumulation
— Enhancing transparency and comparability

— Facilitating mutual recognition of qualifications




. ECTS
Guidelinesy» »

SWALOUIL40fweeks of full-time learning

ENBrmally, 1 credit equals 25-30 hours

J'me 101 be invested by the learner to achieve the
SIEarning outcomes, including independent studies

‘Credlts are allocated in such a way that the first
~academic degree can be obtained on the basis of

- 180-240 credits predetermined in a respective study-
programme

— This has to be stated in the ECTS documents




S
ECTS - Assessment

e —

SNE efiiectiveness of the invested workload of
e stuident has to be proven through
passessments of any form.
= , L SISliccess is not proven by attendance only.
E'f:‘f‘ 1IN case of success the student receives the
' number of credits predetermined .

® [t is not possible to award fewer or more credits
than pre-determined.




.
ECTS,- Gradings=

e — .

SHIE PErformance off the student is decumented by
2) jielel<f
__-: Whelgrade ranks the student.

= hiS’ rank — together with the local grade — is sent
-to the home university of the student

_—'— _"‘— Once a student has achieved all pre-determined

~ credits of a programme he/she has registered for
or he/she can be considered for the respective
academic degree.




.
ECTS,- Grading#

7 215 iSuccesstul students ECT?G |:a d'e
Niebest.  10% A
5 K" following 25%

owing 25%
owing 10%

B
owing 30% C
D
E




ECTS,- Grading#

O ;; eynsucecessiul students Grade

ndments are required
- fore the performance
:—-m-cfould be considered as , passed"
=+ Slgnlﬂcant amendments are required




_———
ECTS Deyvelopment!

Swevelopment towards'a fransfer
and Accumulation System,
‘enhanced by the Bologna process
= = OEffectwer means mainstreaming
ECTS as a generalised credit system

for the emerging European Higher
Education Area

¢ Of key importance for Europe s higher
education institutions and students




ECTS - Good Practice,

e —

SESticE=alone medules, Intensive Programmes
LJ erllong-Learning, Learning Activities, Open-
i’sDistance-Learning, School and Vocational

| __-=r=ﬁc~: Jlication

- ——
———

. _;_;---— “Allfthese forms and types of learning follow the same
— ~ _ principles

e Credits are also used to defining Accreditation of
Prior Learning and Accreditation of Prior and

Experimental Learning.




.
Use.of ECTS

Hi0le of ECTS Iy the development o Jomt
‘ __l'-f mtroductlon and use of ECTS at doctoral

—

.-“atchlng ECTS and national grading systems

5!. -

“Llinking credits and different levels of study

ECTS and quality: as an instrument for
promoting transparency ECTS facilitates the
dialogue on quality in @ comparative perspective




CTS and Bologna

SRVIBINES INSEFUMEN(S tor communicate
biliSParEnCY, e
Siifiormation Package / Course Catalogue
Q _"Iearning Agreement

—AIIocatlon of Credits
— Grading System
— Diploma Supplement




e
CTS and Bologna

e —

LSHIT Kage W|th learning outcomes
EC] S gefinitely supports employability and
]

J

| an element of the quality assurance /
= nhancement system




.
ECTS, [nstruments™

LRE other Instruments' in FtFew o'riginal
f5ionas they are published on the
Jr ﬁ- Fhet

u,#,_ﬁuropa eu.int/comm/education

= _5-___‘_.-

~  — Europass.cedefop.eu.int/htm

— Europa.eu.int/comm/education/programmes/e
uropass/index_it.html

— ECTS/DS KEY FEATURES also as a booklet

25

=€
:‘
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Dipleoma,Supplement:

SIPUEPOSE of the supplement s to
I)rr ndersufficient independent data

__—- o Improve the international “transparency”

: of gualifications (diplomas, degrees,
certificates, etc.).




S

PUrpose -«

e — .

Selvers neutral information
SNansparency
I_._::i'r academic;/ professional recognition
Allows for
S dentification of an adeguate level of the qualification
= — Requirements for entry and exit in the sense of LLL

— Adaptation of changes
— Reduction of costs

®. Respects
— National / institutional autonomy.




W

EUROPASSw

MRIIEGEI DY the ), Holder™ nimselr:
SStandardised Structure of Curriculum Vitae
2 anguage portfolio

J = led -iAron the basis of tested learning

| .-.---—-'..-._121"'1-

outcomes
—\%[0]0)]/18%
— Certificate Supplement
— Diploma Supplement




e N - _
European Higher Education,..

Pualifications Framework

e — .

FAIIOSE

0 ,;-.;__Iy linkeal tor key objectives of the Bologna Process
lihternational transparency.
-Recogn|t|on

> '.Z— Mobility
8. makes transparent the relationship between European
~~ national higher education frameworks of qualifications

® |S an articulation mechanism between national
frameworks




S - _
Elropean Higher Education..

— l-r'-h.—

Qualifications Framework

ESHElIC Encompass and contribute to the four
HEIPUPOSES! of higher education
SPrenaration for the labour market

"j?r'eparation for life as active citizens in a

=~ democratic society
— Personal development
— The development and maintenance of a

broad, advanced knowledge base




_ MOBILITY _

0 I’j\"*l; S
— D JURATION
NINDOWS FOR EXCHANGE
ACADEMIC RECOGNITION — CREDITS

* PROFESSIONAL RECOGNITION
= ALL SUBJECTS — LESS POPULAR?

- s TYPES OF MOBILITY
— ACADEMIC
— WORK PLACEMENT




S
Quality. assurance

—ECTS
SMbonitoring
=ASsessment

.i.l

_fm* _Accreditation
~  —Evaluation




SSECommon ,papers”
Joint, documentsy™

— Deefigd(S)
SSiNational
= % Jpint Degrees

= EUROPASS

-/
e Diploma supplement
® Certificate supplement
® Mobility pass

¢ [ anguage portfolio (Common European Language
Framework




SSECommon ,papers”
Joint, documentsy™

e —

SYipplication Form
Slearining| Agreement

—

== Jiranscript of Records

A

- ==

'-- S 2o
—

'_"-—%-_"- Information Package / Course Catalogue
- (ECTS)




" TUNING'1V
Curricular Reform Jiaking Shapess _—
EEMIng Outcomes and'€ompetences ini Higher Education

e — .

Trie j'ect Intends to cover three action lines:
\J\flﬁ er validation and dissemination,

_._;nnplementatlon and
o further extension and development




e N TUNING IV

Curricular Refiorm Taking Shape.
BEgming Outcomes and Competences in Higher Eg_lyeation —

Trie rJrJ* task of this project isfdeveloping the structure further to a wider
yalidation and dissemination of the lluning approach; both at European
EVEIRanu st theylevel ofi the countriesyinvolved. The, focus will be on, the
rrizlr StEle e IGIGErS) N palticularKey pro essionals, employers, ‘Pollcy makers,
cliractors of Studies ‘and senior academic teachlng staff as well as

EprEsentatives Of student organisations and students. A selected group will
PEREEREN 0 endorse the Tuning methodology of defining programmes of
SuldAGIIRIENOLIONS of societal needs, available resources, professional and
Bl eI Ic proﬁles and learning outcomes and competences

—
e

.i.l

e ore the second major task of the proposed project is to implement
:'ﬂ‘:iE'I'unlng approach in practice. For this purpose a structure will be set-up
and_instruction material will be produced, which should assist in this

“process. At first instance the focus will be on the institutions that have been

- active in the Tuning project either as part of the project itself or as partner
In a thematic network. In those institutions an internal nucleus is already
present which can be used as a point of departure. At the same time
support will be given to all other higher education institutions which show
interest in using the Tuning alpproach For this purpose two European
Tuning Information and Counsellin (r:j Centres (ETICCs), as well as national
Tuning Information Points (TIPs) will be established.




J

' TUNING'IV

Curricular Reform Taking Shape.
* arning Outcomes andi@ompetences INfHIGhEFEdUCation

phiispthe) third task is to extend the project with five higher
:'SJ'JC:J oRNnRstitutiensiromNunkeysasiwellrasitodinksuprwith
dHBIENR20 networks of” subject areas' to develop reference
PO dndicycler descriptors. Furthermore the project will be

fRthers developed by concentrating its efforts on the
ivlioWinginew topics:

iYdEvelopment and use of intermediate level indicators,
7) We ys of'assessment and assessment criteria (including
J__;-gradmg),

= 33ﬂse of learning outcomes and competences in quality

= = assurance and accreditation procedures at programme
level In practice and

4) validation of competences achieved in informal, non-formal
and formal learning settings (including work placements)
to get access to and as part of a qualification.

Furthermore the Tuning membership is expected to evaluate

and update / fine tune the outcomes of the project so far.



Stageins| Foutpuls: -‘h Activities Partners / Persons.involved

Byathe end'of this stage'we'will'have™ || leading to this output
eEiievezproduced p
t_ VALIDATION AND DISSEMINATION == a-*r._-_"

EUNMNOES BEUtErAvalidation of the Tuning -Organisation|of fourinternational conferences Joint co-ordinators (2)
PEIOUIOS MTiethodology anditools by key eachicovering|a sector'of academia: medical Tuning|project assistants (2)
PIGJECT stz anolddrst orofdssl ' SECtonatialSCiEncEsHSocalisciencesand s EManagementiCommittee (24)
Employers,policy'makers; directorst “humanities All'9 Tuning groups
olstidiesiand senior’academic staffi = Allinine tuning groups as well as relevant Relevant TNP (coordinators)
andrepresentatives of student Thematic networks will be involved in the setting = Joint co-ordinators (2)
Eations. upiand delivery of the programme. Tuning project assistants (2)
— - Dissemination conference in each of the Management Committee (21)
= countries taking part in the project. Some 28 The National Tuning

conferences will be planned. Information Point (TIP)

- Establishing a Tuning The Tuning membership
Information Point (TIP) in each of the countries The Ministry
covered by the Tuning project The Rectors Conference.

o E—

Running = Dissemination of Tuning ' - Four wide scale international conferences about Joint co-ordinators (2)
periodof  methodology and = approaches, the main Tuning themes. Tuning project assistants (2)
project including the correct use of ECTS Preparation of: Management Committee (21)
and the Tuning tools for calculating -Power Point presentations EUA,
student workload and enhancing -Journal (2 or 3) EURASHE,
study programmes -Newsletter (every 4 months) ESIB
ECA and
ENIC/NARIC.
Joint co-ordinators (2)
Tuning project assistants (2)
Management Committee (21)

-~




INOVAZODB;

Runniny
ozriod of
orojact

Jaln 2007 -

I_?'unning
period of
project

Use of T;ning methodo1o""gy and' tools in

amme design; implementation;
nhancement

ling  reference pointsi and cycle
_iptors for' as. many subject areas, as

i

_‘!"_]fin'king the Tuning approach to a wide

Making all Tuning material accessible for
wider use.

IMPLEMENTATION.

- Production offinstruction of guidance material

including a brochure for the writing of learning

outcomes at programme and module level

- Establishment of two' “Elropean funing
Sinfermation and Counselling Centres (ETICCs)

(at therUniversity of Deusto and the University of

Groningen):

These centresi will  organise

orting stafitas

Development. of relevant material by an
additional 20/ TNPs and other subject-specific
networks.

To develop (further) (bilateral) co-operation with
relevant organisations in the field of vocational
education and training, life long learning, etc.
Preparation by Task force nr. 1. Special attention
will be given to work placement s in higher
education.

- Distribution of Tuning general and subject
specific brochures. Planned is the production, in
close co-operation with the Thematic Networks
and other disciplinary networks of another 20
subject specific brochures according to a
common format.

- Update and further extension of the Tuning
interactive website. Virtual communities will be
created for a growing number of networks as
well as for countries.

Joint co-ordinators'(2)
luningiproject assistants(2)

| RJoint co-ordinatorsi(Z) s

Tuning project assistants (2)
Workshop leaders

Joint co-ordinators (2)
Tuning project assistants (2)
Tuning counsellors (20)

(9 Subject Area Groups)

Joint co-ordinators (2)
Tuning project assistants (2)
Management Committee (21)
Task force nr.1 (6)

Joint co-ordinators (2)
Tuning project assistants (2)
20 TNPs

Input by: Joint co-ordinators
(2)

Tuning project assistants (2)
Management Committee (21)
All 9 Tuning groups

TNPs

Carried out by: Webmaster




Oct 2008 -
F20 2007

Runginy
vzriod of
orojgct

Mareh 2007-
Juns 2008

Meiren 2007 -
Junz 2009

EXTENSION AND FURTHERIDEVELORPMENT:

e —

Referencepointsiandicycle descriptorsor another 20 subject

JEStINgReValNatigmoni
Tuning metnodology zmd ¢

'EApHI 2'207..— “An operational framework for. the use of learning outcomes
_..;'lur]ew 20088+ = and' competences' for: quality’ assurance and accreditation

Jan 2007 -
June 2008

Running
period of
project

practicesiand procedures

Develop ways of good practice and or an operational
framework regarding the validation and recognition of learning
outcomes and competences achieved in different types of
learning. Special emphasis will be given to work placement in
higher education.

“Tuning’ activities and exchanging knowledge and experience
at European; level and with other parts of the world (related to
the external dimension of the Bologna Process) .

Supporting 20 additionalNihiematic networks and other'disciplinary;
networks to prepare key documents and a so-called summary of
outcomes

—

— l-r'-h._—_
Launchiforaicalllof interest in the Autumn of 2006: Selection'of:

candidatesearlyi2007:

00 solldatlon of nlne subject area groups for testlng, etc Extension of:

Turkey: Organlsatlon of enemeetingofieach’of the'nine subjectarea
groupsiand one combinedimeeting|for all groupsfor reflection,
adjustmentiand further development.

Preparation by Task Force nr. 2 of a draft paper to be discussedin the
nine subject area groups. Finalizing model / paper on the basis of the
contribution of the SAGs of a draft paper to be discussed inithe nine
subject area groups. Finalizing model / paper on the basis: of the
contribution of the SAGs

Collection examples of good practice by Task Force nr. 2.
Preparation of a key document regarding the best use of assessment
and assessment criteriaiin higher education

In close co-operation with ECA Task Force nr. 3 will be formed to
discuss the issue on the basis of an inventory of examples of good
practice. This should first result in a discussion paper for the Tuning
membership and as an outcome of the consultation process in an
operational framework.

In close co-operation with relevant organisations Task Force nr. 1 will
be set up to come up with a discussion paper to be discussed and
endorsed by the Tuning membership.

- Establishing a semi-permanent European platform of Higher
Education Institutions for tuning structures and contents of higher
education, irrespective of discipline. A legal entity has been created
already for this purpose.

-Close co-operation with the project Tuning Latin America (in which
also Tuning Europe institutions are involved) and, if applicable, other
Tuning project related to different parts of the world.

Jointico-ordinatorsi(2)
Tuningeproject assistantsi(2)
NPIcoordinators'(20)

Tuninglcounsellors (20)F_

Jointico-ordinators;(2)
Tuning project assistants (2)
Management Committee (21)

Joint:co-ordinatorsi(2)
Uningiprojectiassistantsiz)
Management Committee (21)
Members 9 Subject Areaigroups (142)

Joint co-ordinators (2)

Tuning project assistants (2)

Task Force nr. 2 (6)

Management Committee (21)
Members 9 Subject Areagroups (142)

Joint co-ordinators (2)

Tuning project assistants (2)

Task Force nr.2 (6)

Management Committee (21)
Members 9 Subject Area groups (142)

Joint co-ordinators (2)

Tuning project assistants (2)

Task Force nr. 3 (6)

Management Committee (21)
Members 9 Subject Area groups (142)

Joint co-ordinators (2)

Tuning project assistants (2)

Task Force nr. 1 (6)

Management Committee (21)
Members 9 Subject Area groups (142)

Joint co-ordinators (2)

Tuning project assistants (2)
Management Committee (21)
Members 9 Subject Area groups (142)
Joint co-ordinators (2)

Tuning project assistants (2)
Management Committee (21)




_ " UNIVERSITY. OF CRETE
Activelparticipation in both PHASE I1 & PHASE 111
: (SAG European Studies)™

Anpndicativelistiof activities, which the University of Crete was involved in:
ENEURopean Studies lemplate .
"REGHEED roflles and occupations

Ty pL,J_ ,ccupatlons of graduates in European Studies

QuEstir jonnaire for academics on “European Studies”, related to

Sthec arlflcatlon of' competences, that they should be acquired

.

_ he students in both the 1st and the 2nd Cycle.

] (Consultatlon process with stakeholders. There are now several
academic and professional bodies in the European Studies area. In
particular, there are national European Community Studies Associations
(ECSA) in most European countries and there are also periodic ECSA
World Conferences. The Jean Monnet programme has created Chairs
and Centres of Excellence).




UNIVERSITY OF CRETE
Active participation in both'PHASE IT & PHASE 111
(SAG European Studles) e ——

- or‘“; gl ofi fundamental documents such, as the Tunlng glessary of terms, and
greed definitions regarding modes, of teaching, learning and assessment
SEIINE CUICOME —
MElRRdoecuments titled' “European Studies: Approaches to Learning, Teaching
aiild A335¢ ment and the Subject Area Competences”

SONSLEL J~ on of the "Profile of the European Studies Qualification at Bachelor

le g to the TUNING Glossary (European Studies Area Group), INTENDED

NG' OUTCOMES are defined as such: “"INTENDED LEARNING
= MES Intended learning outcomes are statements — made by the academic staff
= -.—-“ﬁﬂﬁat allearner is expected to know, understand and/or be able to demonstrate after
——fﬁmpletlon of. a process of learning. Learning outcomes must be accompanied by
-~ appropriate; assessment criteria which can be used to judge whether the expected

- |learning outcomes have been achieved. Learning outcomes, together with assessment
criteria, specify the requirements for the award of credit, while grading is based on
attainment above or below the requirements for the award of credit. Credit accumulation
and transfer is facilitated if clear learning outcomes are available to indicate with precision
the achievements for which the credit will be awarded”

The University of Crete has already renewed
its participation in the TUNING PROJECT, Phase 1V




Jihanks

- éial thanks tor Prof. Volker Gehmlich,
giiS/DS National Contact Point —
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= — ™

= .5'._-—|,. —

—= presentatlon with information material.




